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The Web 2.0 challenge to Information Literacy
Introduction

The information world is buzzing with speculatidrhow Web 2.0 may affect us. Will it change the
literacies with which we should be concerned? I9\W®® not more about Information Technology
change? Does it mean we have to change our coapayftinformation Literacy? Does it make
Information Literacy more or less important? Orlaetion, these seemed to me to be the wrong
concerns when we come to discuss the Web 2.0 dgallénstead we should start with the educational
background, what Information Literacy might medrg tdesires of the Web generation and how they
can now be met by applying Web 2.0 technologiese &f these will challenge our own training and
what and how we teach.

Information Literacy

First we need to be clear what we mean by Inforondtiteracy. There are a number of definitions
which are widely accepted. For the sake of thisuision | am restricting us to the latest UK
definition by CILIP, our Library Chartered Instigytand the more comprehensive SCONUL (Society
of College, National and University Libraries) defion.
“Information literacy is knowing when and why yoaed information, where to find it, and how to
evaluate, use and communicate it in an ethical e@hn

(CILIP, 2004)

The following is based on the widely used SCONUkeBePillars model.
Recognising need for information

Distinguishing sources and access

Constructing search strategies

Locating and accessing

Comparing & evaluating

Organising, applying and communicating

Synthesising and adding new knowledge

The educational background and Web generation

Concerns in Higher Education at the moment inctedbnological change, population change,
competition, branding, rising student expectatidmsding challenges, lifelong learning, concerns
over learning and teaching methods, innovation,d&aling with what is becoming known as the Web
generation. Large research libraries with sileslesi of large polished desks are no longer whatyman
of our students require for their learning. Thegadh& be able to carve out their own information
landscapesThis generationates from 1981 and wants single search boxes ldagl®@ and Amazon
which give instant satisfaction. It finds our databs too hard to use and are not where they want t



work i.e. in their VLE. They are neither interasta Boolean logic nor in asking advice from
librarians.

They like collaboration, teamwork and social netsirog and navigate the Web by trial and error and
won’t use manuals or help sheets.Research is seeself-directed process, which is likely to ba-no
linear. They have grown up with PCs and video gaamgsare used to multitasking. They think that
what is written down must be correct and will catigaste rather than read and digest.

The Librarians’ response

In order to connect with this Google generation yréwarians have accepted their dependence on
search engines, and sought to teach them theegifiosse of Google, Google Scholar and Google Print
where appropriate. The use of metasearch fasilitam the library system companies has been
promoted as an answer to bundled provision of lata a number of databases, but these have not
yet been met with universal approval by librariansisers. Another approach is for librarians tozect
information gurus, recommending search enginesHikalead, CrossEngine and Quintura.

Web 2.0

However, the appearance of the phenomenon knowves#is?2.0 gives us a whole new bag of tricks to
use and connect with our users. There is stillrowetsy over exactly what Web 2.0 means and
whether it is more hype than substance. Perhapédst to view it as a useful collective name to
encompass a number of services, applications ts tduch use the Web their platform and which
encourage community and participation. Most impdrta librarians is that they are allow tasks and
creativity to be undertaken by non-technical séaffl are often freely available on the Web at rat.co

Blogs are expanding on the web at phenomenal satedaviduals create these as a kind of online
diary, as a distraction, to form an archive, coagewith like-minded persons or form a democratic
view. Non-one can deny the success of wikipedid®potential wikis have for internal information
sharing. Social networking (e.g.MySpace and FackBisdecoming the place where the internet
generation spends time, communicating, creating tiven space. Social bookmarking
(e.g.del.icio.us) enables easy collection and acmemdividuals’ bookmarks and sharing. Photo
sharing is enabled by sites like flickr. Podcastmgllowing individuals to record, publish, find,
subscribe and listen to audio over the interned portable player. Moving picture sites like You&ub
are encouraging production , posting and shariaghe web. RSS feeds give us the ability to
subscribe to services, and link to other usersgifggallows us to give our own simple subject
headings (tags) to blog posts, photos on flickogksoon LibraryThing, and these are shared and
searchable by others. Mashups are websites or piecations which combine content from more
than one source.

This is our chance to engage the web generationevthey are, so that we become relevant and part
of the Web 2.0 experience. Web 2.0 can enhancevelirsites and teaching resources, making them
more visual and attractive. We can use them to ptemeep and active learning methods and peer-

based learning.

What Web 2.0 means for our own development

If we are to grasp this opportunity it will mearnvé®ping new understandings of what the technology
allows, learning new skills, embrace new ways ofkiva. It will require experimentation and can be
fun. Five Weeks to a Social Library http://mnsociallibraries.com/course/ has been a great
success in the United States recently and is nehfiravailable on the web. The Library 2.0 in 15



minutes a day on the Library Instruction wiki at

http://instructionwiki.org/Library 2.0 _in_15_ minwea days also a very useful starting point.
Joining a social network is important and the depiglg Library 2.0 site from Ning is a good starting
point, for understanding what these sites can offeveloping your own space, making “friends” and
online discussions.

How do Web 2.0 tools affect the content and delivgrof our Information Literacy teaching?
Blogs

The “blogosphere” can be viewed as a kind of gldivain and a vital part of online culture.

Blogs are primary sources and can contain somieeafiost current opinion on the web and are
becoming a valid source to get the latest ideasutad subject. However, the task of selecting ftbhen
over 72 million blogs will require some assistafroen librarians. Whom do you trust? Tools like
Technorati and Blogpulse can be useful aids. Aalwit the evaluation of blogs can be gained from
Kathy Schrock’s Guide for Educators Critical Evdloa Surveys & Resources.
http://school.discovery.com/schrockguide/evalblaglh

Blogs can help to develop writing skills, encouragenmunity and reflection, and thereby assist deep
learning. With the support of academic staff (gatrly in agreeing the software to be used — e.g.
Blogger or Blackboard) they could be used in oackeng, with student content being collected into
the teacher’s aggregator. Students doing majoepietresearch could be encouraged to keep a blog
as a way of recording progress, managing their &ingereflection. They could be used to build up
evidence of their progress and to gather opiniom® fpeers or instructors.

RSS feeds

RSS feeds provide the glue which link us to the@atwhich we want to read.

The feeds can allow students and researchers sariiod to regular content from news services, blogs
and relevant content from databases. They canectiegit own information world, choosing their
content which then comes automatically to thempkegethem up to date. Thy may choose to use an
aggregating service like Bloglines which colletts feeds from all their sources into a common
format for swift browsing. Promotion of these tovadced researchers facilitates access and regular
update of content concerning their chosen subjects.

Wikis

Wikipedia’s popularity is such that we cannot previés use by our students. A recent Pew/Internet
report from the USA showed that 36% of online Aroan adults consulted Wikipedia.We should
acknowledge its legitimacy as a starting pointrésearch but teach how it should be measured dgains
other reference sources, and understanding itsgélre and weaknesses. There have been problems
with bogus posts. Rules and guidelines have hae imposed and an arbitration committee set up to
settle entry disputes. Robots also troll aroundstteelooking for obvious vandalism. Despite this,
Wikipedia can be a wonderful way of showing howyeiags to post information on the web, and for
considering how knowledge is built up. It leadshe central question of the validity of any pie¢e o
information and why we should trust it. In a Web @&iorld this will become increasingly important

for users to understand.

The creation of wikis to encourage group work padr review is being trialled with the assistanice o
academic staff again after decisions of which safento use are made. e.g. Moodle, PBWiki, or
Blackboard?

Podcasts



We need to teach ways of searching for podcastbttpg/podcasts.yahoo.comibrarians are already
using them for library instruction, especially ftistance learners. Access can be via iTunes, aitpw
users to jump around chapters. Podcasts can lgiedféor academic star performers with wonderful
voices!

They allows students to time-shift and can be usedcar, while jogging....anywhere.

Social bookmarking

These services make book marking much easier amabp® between PCs. Connotea, CiteULike and
del.icio.us are the most well-known. Del.icio.us e used as a research tool to help students to
organise what they find and bookmark easily, adblesanywhere. It can assist referencing and
encourages them to tag, which is central to tHérmof ideas, and aids sharing of resources.
Individuals will use different tags according t@ithown interests, but when these are shared with
others, this tagging can expose new links, whidiin lead to discovery of further resources.

Tagging

Tagging can become part of critical thinking, makiimks which involve evaluation, categorising, and
formulating keywords.

They can assist understanding of subject headimjsa@mmarising a topic. Tag clouds can be useful
for browsing similar concepts, narrowing or widenterms. Some librarians are being critical of
tagging and compare it unfavourably with tradittaronomies as used in classification schemes.
However, the possibilities opened up by tagging praye popular with our users and useful to
develop and encourage student research. Perhapsnteossting is the tagging of catalogue items as
piloted at the University of Pennsylvania in th&lennTags facility. See
http://tags.library.upenn.edu/

LibraryThing

Librarians who want to trial social networking teahould first consider LibraryThing and Library
2.0. The former enables the storage of detailstaimaks which have been read.
(i.e.cataloguing).Brief descriptions, reviews aagds can be constructed. The information is then
shared with others who have read the book . Thisfoster alternative and additional reading, based
on their opinions and favourites. Rather like alboloib, this could be used with groups of studémts
encourage reading, sharing of favourites and atitieview. Library 2.0

YouTube

This service, although limited to a ten minute fatrand of variable technical quality, can be uged t
create our own YouTube videos for promotional paogmes and tutorials. Some of the best examples
have used students as presenters, and their imiehtan planning is crucial. Librarians now also

have an interesting teaching resource in YouTultenma&for use in our teaching to trigger

discussion.

http://www.youtube.com/watch?v=xFAWRG6hzZek

Instant messaging

The OCLC Perception of libraries & Information Resmes report of 2005 highlighted the use of
instant messaging as a popular method of commumickdr students. This medium may appeal to
reticent students who shy away from using deskso#imel help mechanisms. Experimentation with
this form of communication may be attractive to sdifraries. E.g. Pennsylvania State University
has sent messages on IM to vulnerable studenesijrafflibrary assistance.



Flickr

Flickr is now the most popular storage repositamtiee web for photos. It has a number of uses for
librarians to consider. Photos of our library, Stafd students, its presentations, classes, andsve
can be stored quickly and efficiently. Easy ace@tide enabled and possibilities of sharing with
others. Library groups are being formed and thigtglsharing, along with general images under the
Creative Commons licence gives us a huge bankaténml for use in our presentations.

The future

Further developments to these tools, alongsidear®s, are proceeding all the time. Large scale
change may be expected through the introductionmasieiscale adoption of the Iphone. The desire to
link as much as possible into one device is vayngl, and the speed of its adoption will depend on
competitive pricing. The other area to watch ov@ning months is SecondLife, which is more than a
game and may prove to have possibilities for rédgipg and dummy libraries in IL teaching.

Conclusions

The needs of the Google generation, reinforcedhbydeveloping Web 2.0 information environment,
are increasing the importance of Information Litgral his means that

we should trial Web 2.0 tools to help us to conmétit this generation, but remember the software
can be like a free kitten! In our teaching we mep#nd more time explaining how information is
created and communicated, help students to deeet@mse of context when using information,
encourage scepticism and the ability to evaluatelegthem toward assimilation, deep thinking, and
reflection, and insist on the ethical use of mater

We can play a key role in creating informationrhte citizens. We now have a whole new set of tools
to enhance our delivery. It's a world of perpetoetia so we should experiment. We need only be
constrained by our imaginations to engage our wsergever before!
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